JAZAN UNIVERSITY
>TSS
>

Ailaiy) o slell Ol Sla dzals dlaa
Jazan University Journal of Human Sciences (JUJHS)

-
PRy

il Y platt

The Relationship between Inclusive Teaching
Practices and the Perceptions of Students with
Learning Difficulties Regarding Their School
Integration

Hajar Mushabab Al-Qahtani' ~, Saced Saad Alqahtani®
12Special Education, College of Education, Prince Sattam Bin

Cligra @od Audhall ) oaty ALY Lo, i) cilasjlaall ke
@JM\ gﬁ peal JJA “.h.‘m

2 Pl s s (0 Gl Cintie ala

el ¢ pyallae ¢ alba 5] daals Ayl IS cAalal) Lyl ™!

Abdulaziz University, Kingdom of Saudi Arabia gl Ayl
DOI RECEIVED Edit ACCEPTED
. Sy Jaanl Jsll
https://doi.oreg/10.37575/h/edu/22002 #
2024/09/27 2024/12/09 2024/12/09
NO. OF PAGES YEAR VOLUME ISSUE
alaiiall e aaad) A Alaal) a8 x| a8,
24 2025 3 13
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The current study aimed to investigate the potential
relationship between inclusive teaching practices and the
perceptions of students with learning difficulties
regarding school integration across three dimensions:
emotional integration, social participation, and academic
self-concept. The study sample consisted of 185 middle
and high school students with learning difficulties in
Riyadh. Two standardized measures were used: the
School Integration Perceptions Questionnaire and the
Inclusive Teaching Practices Scale. The results of the
multiple regression analysis indicated that inclusive
teaching practices have a significant impact on students'
perceptions of integration across all three dimensions
(emotional integration, social integration, and academic
self-concept). The study found statistically significant
differences in students' perceptions of these dimensions
based on inclusive teaching practices, while no
significant differences were observed concerning grade
level, gender, age, or type of school (public or private).
The study also discussed recommendations and research
suggestions that could enhance the impact of inclusive
teaching practices on the experiences of students with
learning difficulties.

Keywords: Inclusion Perceptions, Inclusive Teaching
Practices, Students with Learning Disabilities.
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